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have my classmates answer them.”

“I really want to write about the book I am reading 
at home...not just what I think will happen next in 
Spiderwick.”
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and learning to communicate safely—all can be de-
veloped within the context of blogs.

Perhaps, however, the most cogent reason for 
classroom blogging comes from Mary Kreul, a teach-
er widely known for her online classroom work, from 
Richards School in Whitefish Bay, Wisconsin (Leu, 
Leu, & Coiro, 2004). When asked, “Why should edu-
cators take the time to blog?” Ms. Kreul replied,

I think the biggest advantage to blogs is that they pro-
vide an authentic audience for student writing and 
work in general. In the past the teacher was usually 
the only person who read student work. With a blog, 
student work can be read by classmates, parents, 
extended family members, school community mem-
bers, project partners, classroom teachers, pre-service 
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Bolster the Background
During this first stage, teachers post activities and 
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Literacy Teaching and Learning 
Captured Through the HOT 
Blogging Framework
The skills and strategies required within the HOT 
blogging framework support a number of IRA/NCTE 
(1996) Standards for English Language Arts. Indeed, 
HOT blogging is an effective way to integrate the stan-
dards within a curriculum. When students read web-
pages and posts on blogs in addition to classroom 
texts, they “read a wide range of print and non-print 
texts to build an understanding of texts, of them-
selves, and of the cultures of the United States and 
the world” (p. 19). As students synthesize across web-
sites and blog posts, they “gather, evaluate, and syn-
thesize data from a variety of sources (e.g., print and 

use of evidence, from both personal experience and 
from the text, to support the point of view expressed 
in a blog comment. Students were posting about the 
book, How to Eat Fried Worms by Thomas Rockwell 
(1973).

Once students post their interpretations with evi-
dence, the cycle of reading begins again. 

Students read their classmates’ responses, not-
ing which are similar and different and in what ways, 
and these responses show students how diverse per-
spectives can further deepen and enrich one’s own 
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a place where students could publish their writing 
and artwork: a showcase for student work. She knew 
her students would benefit from a broad audience for 
their work, so she made this area of the blog avail-
able to anyone. She was somewhat apprehensive 
about doing so, but she set the blog’s permissions to 
require her approval before any comments appeared 
on the blog. She invited students to share the blog 
address with family and friends, so they could see 
their “published” pieces and receive comments. She 
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commented at the individual blog, just as they had at 
Stephanie’s blog earlier. This prompted much deeper 
thinking about the story than even Stephanie might 
have accomplished.

Posting About Outside Reading
“I really want to write about the book I am reading 
at home…Not just what I think will happen next in 
Spiderwick.” Stephanie smiled as she remembered 
this comment. On their individual blogs, students 
were encouraged to post about their interests and 
outside reading. A number of students quickly start-
ed sharing their outside reading experiences at their 
blogs. Others would visit these posts to gather ideas 
for new books to read and new online resources that 
provided extensive information about the book and 
the author. This, as much as anything, convinced 
Stephanie that blogging was changing the social 
practices around literacy in her classroom.

HOT Blogging Reflections
Stephanie thought, too, about her use of HOT blog-
ging this year. Her use of this framework provided an 
important structure to increase higher order thinking 
in the books her students read. It was clearly visible. 
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